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Hyde Park Central School District Aviva Kafka

2022-23 Summary of Priorities
In the space below, input the three to five District priorities for 2022-23 identified in this plan.

1 Create equitable experiences for all students that lead to increased engagement, attendance, and achievement while
decreasing disproportionality.

2 Align curriculum,  instruction, and assessment to the rigor of the NYS Next Generation Learning Standards and 21st
century learning skills (4C’s).

3 Utilize a common data framework to drive continuous school and District improvement.  
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Priority 1

PRIORITY 1

Our Priority

What will we prioritize to extend
success in 2022-23?

Create equitable experiences for all students that lead to increased engagement, attendance,
and achievement while decreasing disproportionality.

Why is this a priority?
Things to potentially take into consideration
when crafting this response:

● How does this commitment fit into
the District’s vision, values and
aspirations?

● Why did this emerge as something to
prioritize?

● What makes this the right
commitment to pursue?

● How does this fit into other
commitments and the district’s
long-term plans?

● For Districts with identified schools:
o In what ways is this

influenced by the “How
Learning Happens”
document? The Equity
Self-Reflection? Student
Interviews?

o In what ways does this
support the SCEP
commitments of your
identified school(s)?

After a full year of implementation of SEL supports at the Tier I Level (K-8: SecondStep,

and 9-12: Mindfulness in Schools Project) and Tier II/III Level (K:12: Bridging Resilient

Youth in Transition (BRYT)) the district will now move into the program evaluation phase

of this work. This is a priority as these programs have a multi year implementation

timeline and all programs should be evaluated to ensure fidelity and effectiveness. The

extended work in the areas of SEL are aligned to the district mission, vision, and priority

areas 1 and 2.

In terms of the Instructional Equity Network development (IEN) we are expanding the

work in year two from what was outlined in last year’s plan (internal groups) to include

parents, students, support staff and Board of Education members. By expanding in this

way (Core Team and Action Teams) we can build the capacity of our staff to lead the work

of Instructional Equity (Core Team) while expanding our inquiry cycles and action research

to include all represented stakeholders (Action Teams). This supports the advancement

and evolution of the work that was begun under priority area 1 last year.

Equity and SEL are the right commitments to pursue as they have the power to positively

impact all members of our learning community. By reviewing our systems and structures

we can learn our way to new solutions while building a culture of inquiry and continuous

improvement. This work will also be supported by a comprehensive review of our Profile

of the Graduate which will fall under Priority Area 2.

Because Haviland Middle School is designated a TSI school we looked to the Equity
Self-Reflection, Student Interviews, and the Perceptual Data (Climate Surveys) to
triangulate our work. In all three data collections, we identified “building equitable
experiences for all students”, “increased engagement” and “opportunities for student
agency” as an on-going area of focus. While we have made strides in this area over
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Priority 1

the past year, more work is required to realize our goals and meet the commitments
established by the HMS SCEP.

DCIP priority #1 specifically supports the following SCEP commitments identified by
Haviland:

Commitment #1: “We are committed to fostering an environment where every
student has equitable access to current, culturally relevant, rigorous instruction that
aligns with grade-level standards in all classrooms.”

Commitment #2: “We are committed to fostering an environment that builds and
strengthens relationships among students, staff, and families where everyone feels
safe, respected, supported, and has a true sense of belonging.”
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Priority 1

Key Strategies and Resources
STRATEGY METHODS GAUGING SUCCESS RESOURCES

What strategies will
we pursue as part of
this Priority?

What does this strategy entail? What specifically will we look
for during the year to know
that this strategy is having the
desired impact (this could
include qualitative or
quantitative data)?

What resources (Schedule,
Space, Money, Processes,
Individuals) are necessary
to support these
strategies?

Evaluate and Refine
Tier I Social and
Emotional Learning
(K-12)

A comprehensive review of the
implementation of Tier I SEL (K-8:
Second Step and 9-12: Mindfulness
in Schools Project).

K-8 Second Step: This will require
specific surveying of the students
and staff to create a baseline of
understanding of the five CASEL
Competencies. Additionally a
review of building data (office
referrals, altercations, mediations,
counseling) will give us a sense of
the impact of the program.

9-12 Mindfulness in Schools
Project: The second year of
implementation will include two
cohorts of teachers and
administrators who will be trained
in mindfulness (8 week .begin
training, Fall and Spring) and all
trained will attend a full week
summer training (5 day .b training)

K-8 Second Step: Reviewing the
data collected (listed in the
methods section) and seeing an
increase in overall awareness of
the 5 CASEL Competencies and a
decrease in interpersonal conflicts
that require referrals would
indicate that the intervention is
having a positive impact on our
students and staff. This data will
be both quantitative and
qualitative (incident frequencies
and survey/interview data).

9-12 Mindfulness in Schools
Project: To show growth we will
look to have 40% of the high
school instructional staff trained
in mindfulness and how to use
mindfulness with students (.begin
and .b training). We will have an
established building level task
force who will create ways to

This will require time at
faculty and grade level
meetings throughout the
year. It will also require
financial support from the
district to contract with
Second Step to assist in our
review and next steps.
Meeting with all
administrators (All Admin
meetings held 2x a month)
will serve as a place for
district level administration
to check-in and provide
direct support to building
and content leaders.

This will require financial
support from the district to
train staff in both the .begin
and .b training. It will require
building space at the High
school for a mindfulness
room and additional support
from the building to evaluate
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that will allow them to apply the
principles of mindfulness with
students.

Those already trained in year one
(2021-2022) will create a
Mindfulness Taskforce who will
begin to implement what they have
learned with students. These
interventions may include:

● Daily mindfulness minute
(whole building)

● Creation of a Mindfulness
Room where students can
visit and practice
mindfulness during the
school day.

● Acute interventions with
students who need to
de-escalate.

implement mindfulness both
universally and in individual
settings.  The 2023-2024 school
year will include a comprehensive
review of the program to indicate
overall impact on students and
staff.

the progress made and
impact on teachers and
students.

Evaluate and Refine
II/III Social and
Emotional Learning
(K-12)

K-12 Implementation (Year II) of
the Bridging Resilient Youth in
Transition (BRYT) program.

K-5: With the expert guidance of
the BRYT Team we will fully
implement the BRYT intervention
grades K-5. This will include
multiple site-visits by the BRYT
team, trips to other schools
currently implementing and
monthly meetings where  the
director of guidance and the
building BRYT teams collaborate

K-5: We will know that the year
two implementation was
successful if we see obtainable
building specific goals created
with the BRYT Team, clearly
established entrance and exit
program criteria, and the
successful transition of students
back into mainstream classroom
settings. Additionally, we will look
for signs of improved student
relationships and self-regulation
in the classroom and non

K-5: To obtain our goals it
will require financial support
from the district to contract
with the Brookline Institute
to support the
implementation of the BRYT
program. It will also require
us to dedicate time for staff
to train and collaborate. This
will happen on newly
instituted 2hr delayed starts
for students (5x a year).
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with others to refine the process.
Goal setting at each building will
include: Building community
awareness, development of entry
and exit criteria for the program,
ongoing professional development
for the BRYT team and building
staff.

6-8: With a fully functioning team
and BRYT space in place. The
middle school will begin the
process of evaluating the program,
developing new goals, and
expanding community
partnerships that will help create a
variety of mental health and
transition supports to students
both in and out of school.

9-12: As our current capital project
is slated to conclude in the
winter/spring of 2023 the high
school BRYT program will look to
finish its full implementation plan.
This will include identifying and
outfitting a permanent BRYT space,
building community awareness,
development of entry and exit
criteria for the program, ongoing
professional development for the
BRYT team and building staff.
Additionally, the high school team
will partner with outside mental
health providers to collaboratively
support students who are

instructional spaces (hall ways,
playground, cafeteria).

6-8: The middle school continues
to lead the way in this program
implementation and if successful
will be the first building to expand
this intervention and have data on
the success rates with students.
We will know that we are
successful based on the number of
students we serve and the rate by
which they successfully transition
back into mainstream classrooms.

9-12: At the high school we will
gauge success by our ability to
track students who are
hospitalized and the rate by which
we successfully transition them
back to the high school (against
the rate of readmittance).
Additionally, we will know we
have made progress by the
establishment of a permanent
home for the BRYT room (post
capital project conclusion spring
2023) and by the number of
additional community health
collaborations we have created.

6-8: This will require us to
dedicate staff and time to
collect and analyze data. This
data will be used with the
support of the Brookline
Institute, to create
improvements to our current
ciritera and protocols.

9-12: In order to be
successful, it will require the
dedication of physical plant
space for the permanent
home for the BRYT room at
FDR High School. It will
require additional training
and support of the Brookline
institute to finalize entrance
and exit criteria and to begin
data collection.
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transitioning back to the high
school from full or partial
hospitalization.

Expansion of the
Instructional Equity
Network (Core Team
and Action Teams)

In 2022-2023, we will form Action
Teams informed by the lessons
learned from these lines of inquiry.
To accomplish this, and to engage a
more diverse range of experiences
and perspectives as we do so, we
will expand the network to include
students, families, support staff and
school board members.  This will
nearly double the IEN network size
to 50-60 individuals.  These
individuals will each be a part of
one of our four Action Teams.  The
co-facilitators of these four Action
Teams will convene monthly as a
Core Team of approximately 18
people.

Currently, we envision that the
Action Teams will innovate to
address the following four findings.

1. Feedback: We do not yet
have routines that
effectively ensure each and
every student receives
feedback that is meaningful
to them.

2. Academic independence:
We have not yet created

Core Team:
During Core Team meetings, the
cross-role pair or trio of Core
Team members responsible for
co-facilitating each Action Team
will receive guidance on
structuring their team’s inquiry
cycle.  In addition, they will
receive Team-based coaching
from Jill to support agenda-setting
and troubleshooting..

During Core Team meetings,
members will share team
challenges and learnings, receive
critical cross-team feedback, and
search for ways to maximize
alignment with other district
teams.

The Core Team will also examine
district-wide data from an equity
lens with a special focus on the
areas the Action Teams are
expected to influence.

Action Teams:
Members who are teachers &
admin participate by implementing
the work in their classrooms/
school/ department

This important work
requires a significant
commitment of time and
resources (financial and
human capital) to succeed.
The district will support this
effort both within the DCIP
plan and funding and
through the general fund. It
will require teacher stipends,
administrator stipends,
release time from
instructional responsibilities,
and a contract with Dr. Jill
Harrison-Berg.
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routines to ensure each and
every student experiences
curriculum units that
integrate the 4Cs needed
for academic independence.

3. Student Supports: We do
not yet have routines that
ensure the (social and
academic) pros outweigh
the cons of pulling students
out of their classrooms to
receive special support and
interventions

4. Restorative Justice: We do
not yet have routines to
enable students who harm
themselves, others and the
environment to repair
harm and give voice to the
needs underlying their
behavior.

*Family Communication has
emerged as an important
cross-cutting theme and will be
embedded in all four lines of inquiry
listed above.

Core Team:
18 members: ⅓ admin, ⅓ teachers,
⅓ family & community

● Superintendent & Deputy

Students, Families, Support staff
and Board members participate as
action researchers, playing key roles
in collecting data, interpreting
insights and sharing findings.

Action focus areas will be shared as
part of the menu of ideas for BLTs
to consider to address Priority 2:
Equitable Outcomes.

What we know and what we look
to improve:

● We know meaningful
feedback is important to
the learning process, but
we realized that we don’t
yet have routines that
effectively ensure each
and every student receives
feedback that is
meaningful to them. IEN
experimented with
routines that give students
a voice in goal-setting.

● We know that cultivating
academic independence is
the key to creating
learners who will be
prepared for the unknown
challenges of the future,
but some students are
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Supt
● 2 Directors
● 2 Principals (Elem &

Secondary)
● 1 teacher representative

from each school; member
of BLT

● 2 students (e.g. HS Sources
of Strength reps; SCEP/ MS
Improvement Team rep)

● 2 family members
● 2 board members

Responsibilities:
1. Facilitating effective Action

Teams
2. Monitoring Network progress

to see if we’re on track to
make a discernible difference
in equitable outcomes

3. Ensuring the work is
progressing in sync with the
Instructional DLT, school BLTs
& other relevant teams

4. Elevating messaging about
district equity commitments,
including  in context of current
events

Meetings: 10x/year (full day in
person)

● Full Network Meetings:
5X/year

● Core Team only: 5X/year

Action Team work: 30 hours;
outside of the school day

more likely than others to
experience curriculum
units that integrate the
4Cs needed for academic
independence.  IEN
explored what it would
take to integrate 4Cs into
the current district
curriculum so that each
and every student is
supported to develop
them.

● Many students who are
pulled out of their
classrooms to receive
special support and
interventions designed to
help them are
inadvertently set back
(socially and
academically) by
non-strategic timing of the
pull-out sessions.  IEN
experimented with ways
to better coordinate AIS
schedules.

● Students who have been
suspended often find that
the consequence of
suspension does not
successfully reduce the
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● Team meetings organized
by Team Co-Facilitators

● Independent work, such as
reading and data collection

● Coaching Check-ins to
support co-Facilitation of
Action Teams: (1-hr each
month approx 10hrs)

Current Events Conversations
(Optional monthly Webinar)

Action Teams:
10-15 members per team,
including Core Team members
(who facilitate the team)
All Former IEN members are
encouraged to continue to engage
by joining these Action Teams
Others beyond the original IEN
who are engaged in or impacted by
the scope of the Action Teams’
work will be recruited

The Instructional Equity Network
comprises the combined
membership of all Action Teams,
approx 50-60 people.

Responsibilities:
1. Developing and

implementing Action Plans,
tracking impact &
harvesting the learning

2. Building capacity for
courageous conversations

likelihood that they will
find themselves in trouble
again.  IEN experimented
with designing meaningful
re-entry meeting
protocols that enable
students to repair harm
and give voice to the
needs underlying their
behavior.

● Some students are more
likely than others to
experience two-way
communication between
their families and their
teachers.  IEN explored
ways of opening new
modes of communication
that aim to balance the
power dynamic that often
exists in– and inhibits–
home-school
relationships.
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about inequity, race and
microaggressions.

Meetings:
Meetings: 5X/year (full day in
person)

● Full Network Meetings:
5X/year (Action Teams will
meet in  breakout groups)

● Action Team work: 20
hours outside of the school
day

● Team meetings organized
by Team Co-Facilitators

● Independent work, such as
reading and data collection

● Current Events
Conversations (Optional
monthly Webinar)
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Measuring Success

What will success look like for this Priority, and how will the District know if success has been achieved?

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23
school year.

All students who are hospitalized transition successfully back to school through the BRYT program.

All core second step lessons are provided in accordance with the timelines and instruction includes extension lessons
(K-5) and advisory lessons (6-8). Additional in-house resources can be built and delivered.

The third and fourth cohorts of staff at FDR are trained to provide mindfulness coaching and instruction by the end of
the 2022-2023 school year.

A committee of FDR staff have designed and implemented mindfulness strategies and practices within the high school.

Where there is instructional equity, a students’ demographic characteristics do not predict their academic outcomes.

Where there is instructional equity, each and every student gets what they need to learn.

A majority of the following annual survey items will increase from the 2021 baseline (district-wide comprehensive needs
assessment):

● Students at my school are friendly (mean of 3.6)
● Students at my School treat me with respect (Mean of 3.75)
● Students are treated fairly by my administrators (mean of 3.9)
● The school has an excellent learning environment (mean 3.75)
● I feel welcome at my child's school (mean of 3.9)
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PRIORITY 2

Our Priority

What will we prioritize to extend success
in 2022-23?

Align curriculum,  instruction, and assessment to the rigor of the NYS Next
Generation Learning Standards and 21st century learning skills (4C’s).

Why is this a priority?
Things to potentially take into consideration when
crafting this response:

● How does this commitment fit into the District’s
vision, values and aspirations?

● Why did this emerge as something to prioritize?
● What makes this the right commitment to

pursue?
● How does this fit into other commitments and

the district’s long-term plans?
● For Districts with identified schools:

o In what ways is this influenced by the
“How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?

o In what ways does this support the
SCEP commitments of your identified
school(s)?

Student achievement in ELA and mathematics are integral to the success of
our students. In order to ensure the outcomes of our District mission and
vision, students must be proficient in thinking critically, communicating,
collaborating, and advancing their creativity (4C’s).  The NYS Next
Generation Learning Standards provides a framework for academic rigor.
However, there is no common, consistent process in place for teachers in
grades 3-8 and building principals to use data to inform ELA and math
instruction.  This inconsistency has made vertical alignment across
buildings a challenge. Multiple schools in the District have received a rating
of level 1 for subgroup performance for ELA and math at the elementary
level and Haviland Middle School has been designated as a TSI school.
NYSED 3-8 exams and our NWEA MAP assessments have identified a need
for improvement of all students in the subject areas of ELA and math.
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Key Strategies and Resources

STRATEGY METHODS GAUGING SUCCESS RESOURCES

What strategies will
we pursue as part of
this Priority?

What does this strategy entail? What specifically will we look for
during the year to know that this
strategy is having the desired
impact (this could include
qualitative or quantitative data)?

What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?

Literacy Program
Evaluation and
Recommendations
(K-5)

Each elementary building, led by
the building principal, will engage
in a review of assessment data to
include:  NWEA Growth (K - 5
Reading), NWEA MAP Reading
Fluency (K -3), NYSED 3rd - 5th
ELA data, and Benchmark
Assessment System results from
Spring 2022.  All teachers grades K
- 5 will be expected to complete
instructional practices surveys..
Buildings will  generate hypotheses
about their data, and provide a
summary of their data by building
and by grade level to the Literacy
Leadership Team.

The Literacy Leadership Team, led
by the Director of Humanities, will
utilize common data templates to
evaluate programs and processes
for the purpose of making

● Consistency across
elementary buildings in the
use of literacy data.

● A Literacy Leadership Team
will be created. and will meet
four days during the school
year to review the data
summaries and the
instructional practices
surveys to evaluate current
materials and current
instructional practices.

● Recommendations made (e.g.
instructional practices,
materials, professional
development, use of data) on
how to  improve student
outcomes in the area of K - 5
literacy..

5 staff per building X 4
buildings = 20 staff
members x 4 days = 80
days of substitute
coverage

Supplies (large chart
paper, markers, post-its)
$100
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recommendations for
improvement.

Standardize
Academic
Intervention Services
and Data Teams

Familiarizing administrators and
teachers with the updated
Academic Intervention Plan via
staff meetings and holding K - 8
building principals accountable for
quarterly meetings and the use of a
trial common initial referral form.

● Consistency K - 8 with the
implementation of the AIS
plan through the use of
multiple measures of data.

● At a minimum, quarterly data
team meetings at which
building principals review the
data of students who are not
on benchmark.

Building administrator
schedules.

Myron Dueck,
Performance
assessments and
student agency

Providing an overview of
performance based assessments
that support and increase student
agency through collaboration,
creativity, communication and
critical thinking (K-12).  Provide
targeted support and professional
development to our 6-8 teachers
through professional development
and collaborative assessment
development.

We will know that these activities will
have a positive impact based on the
enrollment in book studies related to
performance assessments,
observations of classrooms that
utilize performance assessments and
through the collaborative
development of common
performance assessments grades 6-8.

This will require a
contract with Mryron
Dueck to support the
work in person and
through virtual
consultation, an
allocation of time on our
professional learning
days, and subs for release
time for teachers to
develop common
assessments.

Continued
implementation of K -
5 Phonics Program
(Grade 3 new in
2023)

The District has planned for the
purchase of 3rd grade phonics kits.
Third grade teachers and teachers
new to k - 2 need to be trained on
the use of the phonics program.

● Consistency across grade
levels (K - 3) and four
elementary buildings in
phonics and word study
instruction.

● Increase in students meeting
grade level benchmarks, as
measured by MAP Reading
Fluency (MRF) in the area of
foundational skills.

1 day Word Study, Phonics
and Spelling Training for
Grade 3 teachers $3,600

1 day Word Student Phonics
and Spelling Training for
teachers new to HPCSD
$3,600

 

15



Priority 2

Measuring Success

What will success look like for this Priority, and how will the District know if success has been achieved?
Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school
year.

Using the Program Evaluation Template (PET), the Literacy Leadership Team will evaluate the District’s literacy curriculum, its
implementation and intended outcomes to make recommendations to  improve student outcomes.

All students in Grade 3 will have baseline reading fluency data which will be utilized by classroom teachers in planning for
instruction and academic interventions.

An increase in overall achievement in ELA and Math on the NWEA MAP assessment from fall to spring in K -5.

An increase in percent of 3rd - 5th graders proficient on the NYS ELA Assessment. (Compare Spring 2022 to Spring 2023 percent
proficient by grade level/building.)

An increase in percent of students with IEPs in grades 3 - 5 scoring proficient as measured by the NYS ELA Assessment.
(Compare Spring 2022 to Spring 2023)
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PRIORITY 3

Our Priority

What will we prioritize to extend success
in 2022-23?

Utilize a common data framework to drive continuous school and District
improvement.  

Why is this a priority?
Things to potentially take into consideration when crafting
this response:

● How does this commitment fit into the District’s
vision, values and aspirations?

● Why did this emerge as something to prioritize?
● What makes this the right commitment to

pursue?
● How does this fit into other commitments and

the district’s long-term plans?
● For Districts with identified schools:

o In what ways is this influenced by the
“How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?

o In what ways does this support the
SCEP commitments of your identified
school(s)?

In order to deliver on the Hyde Park Mission and Vision for students, we
need to have a systematic and systemic way to regularly assess our needs,
make programmatic adjustments based on data, and move from a system of
schools (using different methods at each site) to a school system where we
utilize a common framework to address the unique needs of each school.
This continues. Additionally, this requires us to examine who we are and
what we are committed to providing students during their 13 years in our
system.

This work will fully embed a common framework for continuous school
improvement along with common definitions regarding who we are as
educators and what we want for all graduates. This allows for the
realization of many of our long term commitments and plans. Additionally,
by strengthening our system in these ways, we are meeting the needs of
ALL students while also meeting the specific needs and commitments
found in Havilands SCEP plan and Equity Self-Reflection.
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Key Strategies and Resources

STRATEGY METHODS GAUGING SUCCESS RESOURCES

What strategies will
we pursue as part of
this Priority?

What does this strategy entail? What specifically will we look for
during the year to know that this
strategy is having the desired impact
(this could include qualitative or
quantitative data)?

What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?

Implement a common
framework for
continuous
improvement at the
building levels
(Building Leadership
Teams)

This entails phase II of this work that
was started at the district and district
leadership team levels in the
2021-2022 year. Specifically, we will
implement a common framework for
continuous school improvement
across the district and all K-12
buildings. This framework will be
utilized by buildings to conduct
comprehensive needs assessments,
gather and evaluate perceptual data
(from parents, students, staff),
demographic data (from level 2 and
our Learning Management System)
Student performance data (NYSED
assessments, NWEA MAP Growth
assessments, MAP Reading Fluency
and Math progress monitoring
assessments) and school systems
data (school programs and
processes, BOE policies, and building
procedures). The framework for
continuous school improvement will

This strategy will provide Hyde Park
with a systematic approach to the work
of school improvement regardless of
NYSED accountability status. If done
well, we will see building goals that are
both in alignment with the needs of the
specific students in the buildings
(horizontally) while also supporting the
needs of the whole school system
(vertically). Ultimately, increased
student achievement and building
climate/culture will show improvement.

Contract with Education
For the Future:

● Building
Leadership Team
Implementation
PD Sessions.

● Consultation with
the Building
Leadership Team
and District
Leadership Team
as needed.

● Administration of
perceptual data
surveys (annual
K-12 and twice
annual for HMS to
meet TSI
requirements)

District release time.
Prioritization of this
process at all building and
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lead to specific distinct aligned goal
setting that is contextualized within
the individual building sites.

district leadership team
meetings.

Creation of a
new/revised portrait of
the Hyde Park
Graduate and creation
of a portrait of the
Hyde Park Educator.

These two related activities are
designed to solicit feedback from
both internal and external
stakeholders in order to clearly
define the attributes, dispositions,
and characteristics of our graduating
students and educators.

In the first case, we will engage with
our parents, students, instructional
staff, and leadership to create a
portrait of the Hyde Park Graduate.
In essence, what the community
desires as the outcome of 13 years in
the Hyde Park Central School District.
Once created, this portrait will serve
as the “North Star” for all of the
work we do and as a commitment to
our students and community.

Second, we will look at the
attributes, characteristics and
dispositions required of the
educators at Hyde Park in order to
deliver on the commitments
embedded in the portrait of the
graduate.

This work will take place over two
phases:

First we will look to see that we have
created both portraits (Graduate and
Educator) and have them adopted by
the Board of Education.

Next we will be able to articulate our
individual and collective role and
contribution to the overall
development of the Graduate.

Finally, we will utilize our Professional
Learning Committee and plan to reflect
the professional development needed
in order for our educators, at all levels,
to develop the skills necessary to
deliver on the promise of the Portrait of
the graduate.

To accomplish this it will
take a considerable
amount of community
engagement, staff
engagement and after
school collaborative time.

It will require a financial
commitment for the
facilitation of this work
with EdLeader21.

Educators will need to
spend time during and
after school collaborating
on each Portrait. Release
time will be required.
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Phase I Portrait of the Hyde Park
Graduate: September 2022 - January
2023.

Phase II Portrait of the Hyde Park
Educator: February 2023 - June 2023
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Measuring Success

What will success look like for this Priority, and how will the District know if success has been achieved?
Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school
year.

● The adoption of a Portrait of the Hyde Park Graduate

● Adoption of the Portrait of the Hyde Park Educator

● Implementation of the Framework for Continuous School Improvement at all Buildings

● Comprehensive needs assessments done at each building that utilize the four domains of data (Demographic,

Perceptual, Student Performance, and Systems/Structures).

● Building Level Goals that are in alignment with the District Priorities and the unique needs of each building’s students.
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Stakeholder Participation

Background
The DCIP must be developed in consultation with parents, school staff, and others in accordance with §100.11 of Commissioner’s Regulations.

Team Members
Use the space below to identify the members of the DCIP team, their role (e.g. principal, teacher, parent), and, when applicable, the school the individual

represents.

Name Role School
(if applicable)

Aviva Kafka Superintendent District

Gregory Brown Deputy Superintendent District

Jennifer Criser-Eighmy Director of Humanities District

Kim Knisell Director of Math and Science District

Eric Shaw Principal Haviland Middle School

Heather Chadwell Dennis Director of Special Education District

District Leadership Team District and Community Decision Making Team K-12 Student,and Community

Representation

Guidance Advisory Council District-Wide Decision Making  Team K-12 Representation

Professional Learning Committee District and outside agency decision making team K-12 Representation, Community and

Agency Partners
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Stakeholder Participation

Meeting Dates
Use the table below to identify the dates and locations of DCIP planning meetings.

Meeting Date Location

District Leadership Team Dates:

11/4/21, 1/19/22, 3/30/22, 6/1/22

Virtual and In-Person (Hyde Park Elementary School)

Instructional Leadership Team Dates:

10/13/21, 12/8/21, 2/16/22, 4/20/22, 5/25/22

Virtual

Guidance Advisory Team Dates:

11/17/21, 3/16/22

Virtual

Professional Learning Committee Dates

9/29/21, 11/10/21, 1/12/22, 3/2/22, 5/4/22

District Office and Hyde Park Elementary School

SCEP/DCEP Finalization Meetings

5/23/22, 6/1/22, 7/13/22

District Office

Districts with TSI Schools Only
Identify how the perspectives of stakeholders associated with the identified subgroup(s) have been incorporated.

Stakeholder group How the perspectives of this group have been incorporated into
the DCIP?
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Stakeholder Participation

Teachers responsible for

teaching each identified

subgroup

 Where possible at Haviland Middle School, the SCEP team included teachers who

also identify with one or more of the subgroups that are included in Haviland’s TSI

designation.  All teachers were provided access to participate in both the Equity

Self-review and the perceptual survey two times this year.

Parents with children from

each identified subgroup

At Haviland Middle School as part of the SCEP development, parents participated

from all subgroups at various times in the the SCEP planning process either in

person or remotely.  This was more challenging this year than last.  All parents

were provided an opportunity to participate in the perceptual survey two times

this year.

Secondary Schools: Students

from each identified subgroup

 At Haviland Middle School, the SCEP team identified a representative sample

from our identified subgroups to participate in the student interviews and using

option three were able to have discussion and share thoughts, ideas and

experiences which coupled with survey data has translated into a cornerstone of

Commitment #2.  All students were provided an opportunity to participate in the

perceptual data survey data two times this year.
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Submission Assurances

Submission Assurances

Directions
Place an "X" in the box next to each item prior to submission.

1. x The District Comprehensive Improvement Plan (DCIP) has been developed in consultation with parents, school staff, and others in accordance with the
requirements of Shared-Decision Making (CR 100.11) to provide a meaningful opportunity for stakeholders to participate in the development of the plan
and comment on the plan before it is approved.

2. x The DCIP will be implemented no later than the beginning of the first day of regular student attendance.

3. x Professional development will be provided to teachers and school leaders that will fully support the strategic efforts described within this plan.

4. x The DCIP will be made widely available through public means, such as posting on the Internet, distribution through the media, and distribution

through public agencies.

5. x A comprehensive systems approach will be established to recruit, develop, retain, and equitably distribute effective teachers and school leaders as part

of the implementation of the Annual Professional Performance Review (APPR) system required by Education Law §3012(c) and §3012(d).

6. x Meaningful time for collaboration will be used to review and analyze data in order to inform and improve district policies, procedures, and

instructional practices.

Submission Instructions
All Districts: Submit to DCIP@nysed.gov by August 1, 2022, the following documents:

1. DCIP Planning Document

2. DCIP

The final plan must be approved by the Superintendent and the Board of Education (in New York City, the Chancellor or the Chancellor’s designee).

mailto:DCIP@nysed.gov

